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SECTION IV

social, emotional,
and personality development

CHAPTER 9:
Families

Introduction

The family portrait merely reflects a snapshot in time. In reality, reciprocal socialization results in constant change, as do all developmental processes. The family can be thought of a number of subsystems. Each family member belongs to several subsystems. Interactions between family members can vary depending on who is present. Marital satisfaction also influences family functioning. Happily married parents have better relationships with their adolescents.  

There are two variations explaining how relationships develop. Developmental construction views explain the continuity view of relationships with family members as:

(
Models for future interaction with authority figures, peers, and intimate friends;

(
Settings that influence the confidence with which adolescents interact with peers; and

(
Contexts for cross-generational dissemination of family expectations.


The contrasting discontinuity view emphasizes the contrasting hierarchical quality in rela​tionships as:

(
Interaction with peers, authority figures, and young children require different struc​tures; and

(
New experiences influence diverse approaches in interaction style.


Parents and adolescents mature both independently and together. Relationships shift because:

(
Puberty enhanced cognitive abilities, and idealistic thought influence adolescent change;

(
Conflict increases between parents and adolescents as expectations are renegotiated;

(
Alignment with peers results in increased independence and new ideas by adolescents;

(
Assessments of work, marriage, personal health, and economic stability influence parents;

(
Parenting patterns change due to early or later childbearing experiences; and

(
Societal roles have changed with increased longevity, mobility, and the mass media.


Parents have a great deal of responsibility in socializing adolescents who are testing family and societal boundaries. Santrock recognizes parents as managers as they regulate opportunities with other people and settings. Parents adopt management styles that follow four patterns:

(
authoritarian parenting—parent-centered, top-down management, restrictive, puni​tive;

(
authoritative parenting—rules with negotiation, corrective guidance, nurturance;

(
neglectful parenting—uninvolved, uninterested, unconcerned; and 
(
indulgent parenting—involvement without guidance, avoiding management respon​sibility.


Mothers’ and fathers’ roles have adjusted to fit societal expectations for work, family, and community involvement; mothers continue to take a majority of household responsibility. Fathers’ roles in actively caring for their children improve child outcomes. Cooperative parenting helps adolescents establish positive feelings toward both males and females. Social policies upheld by community agencies, professional providers, employers, and business organizations need to catch up with adolescent needs.


Establishing boundaries for independent and personal values leads to conflict between parents and adolescents. Expectations for autonomy are strongest for boys, democratic parents, White adolescents, and adolescents of single parents. Autonomy may be achieved quickly by going away to college or running away from home. Early parent-child relationships influence adolescents’ confidence, values, and enduring family connections. Establishing a balance between the need for independence and requirements for emotional support allows adolescents to safely explore the complexities of their environment.


Family processes in sibling relationships reflect contradictory feelings and interests. Adolescents engage in more conflict with siblings than with other peers, but the conflict typically subsides as they reach adulthood. Birth order may have an effect on sibling relationships. Firstborns tend to be more serious and dominant with other siblings. Youngest children typically are more social, enjoying better peer relationships than older siblings. Middle children are recognized as negotiators. Sibling relationships tend to be positive and beneficial given equal availability of parent time and economic resources.


The changing family in a changing society presents parents and adolescents with dilemmas. Some important conclusions are available to help explain changing family structure and relationships.

(
Adolescents from divorced families experience adjustment problems, but they do cope.

(
Unhappy marriages may be deemed more desirable than divorce if moving, changing schools, losing friendships, inept parenting, or subsequent financial conditions are severely disruptive.

(
Diminished parenting skills and companionable relationships are typical following divorce.

(
Adolescents’ adjustment before divorce, personality, the gender of the adolescent, the timing of the divorce, and custody influence adolescent adjustment after divorce.

(
Divorced mothers have an economic loss two to five times higher than fathers.


Stepfamilies are characterized by family structure (stepfather, stepmother, blended, or complex) and relationship types, i.e., neo-traditional, matriarchal, and romantic. Adjustment difficulties in stepfamily formation are similar to those demonstrated by adolescents in divorced families. Boundary ambiguity, a lack of understanding about responsibility for tasks, increases uncertainty. Overall, adolescents experience more adjustment difficulties in stepfamilies than in intact families. 


Working parents question the effects of their job commitments on adolescent development. Research shows working mothers are not influencing negative outcomes per se. A number of positive results include socializing adolescents for adult roles. Latchkey children appear to cope successfully with being home alone if parents monitor and use authoritative parenting to help children cope. Family relocation has immediate negative consequences for adolescents, but the long-term outcomes are mixed.


Some adolescents are raised by gay or lesbian parents. The majority of these adolescents were born in the context of a heterosexual relationship. Research has found few differences in adolescents growing up with gay or lesbian parents and adolescents growing up with heterosexual parents.  


Cultural and ethnic similarity in parenting is the warm and controlling style; differences include:

(
characteristic family size, structure, and composition;

(
reliance on family networks;

(
income and educational attainment.
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Suggested Lecture Topics

Topic 9.1—Parenting as It Relates to Nature and Nurture

Critics of current research explaining the influence of parents on child outcome probably have some validity. Parents don’t have the power to mold children, but their efforts are influential. Unfortunately, research prior to 1980 overstated the case for parental impact. The answer lies in complicated combinations of environmental factors, environmental factors influenced by genetic predisposition, genetic predisposition, and biological characteristics influenced by environment. 


Four research design strategies have emerged to investigate parental influence and other variables that may impact adolescent outcomes. One approach follows an additive model of behavior-genetics research and expands the investigation by documenting other environmental factors. Research on temperament and parenting suggests that the interaction between parents and children is bidirectional. Unfortunately, this approach too often does not adequately compare individuals with differing genotype or estimate the contributions of other environmental factors.


A second research approach differentiates among children with varying genetic inclination to determine whether environmental changes influence different responses. 

(
Difficult children elicit less positive interaction and parenting strategies than do easy children. Adopted children with genetic risk for antisocial behavior obtained less desirable parenting strategies than did children not at risk. 

(
Children with a mentally ill parent who were not exposed to mistreatment by parents showed less disruptive behavior than did maltreated children in similar situations. 

(
Adopted children of a biological parent with schizophrenia or history of criminality were more likely to develop maladaptive behavior if they were adopted into a dysfunctional home.


The results suggest that genetically vulnerable children do well unless they are placed in environments with parenting approaches that trigger behavior disorders.


The third approach examines parenting habits or behavior after identifying the character​istics of children participating in the study. Human and animal mother-child interactions serve as evidence.

(
Animal mothers showing more nurturing behavior (licking, facilitating nursing) had less timid offspring than mothers demonstrating less nurturing behavior.

(
Genetically predispositioned reactive offspring raised by calm mothers demonstrated skilled social behavior in large groups; reactive offspring raised by reactive mothers did not.

(
Romanian orphans adopted within 6 months of birth show no effects of the hardship; orphans adopted later show inept neuroendocrine system function and less adaptability to daily life. 

(
Infants and children of parents successfully trained to be sensitive and responsive showed long-lasting positive behavior outcomes compared to children in control groups.


The conclusions suggest that children demonstrate enduring effects of consistently experienced parenting that produce results affecting childhood and adolescence.


The fourth line of contemporary research is to investigate other environmental conditions that may influence individual outcome. Predisposing genetic and environmental factors are reflected in subsequent influential conditions.

(
Adolescents select friends with characteristics similar to their own.

(
Peers are likely to influence everyday behavior, not enduring issues such as beliefs.

(
Parents actively encourage adolescents’ friendship selection.

(
Parent-adolescent relationships and parent availability influence susceptibility to peers.

(
Parents’ economic conditions, neighborhood choice, involvement in school, and parenting style influence parent-mediated socialization.


Overall, main effects for heredity and environment have not been identified. Parents’ influence on the complicated interactions between inherited characteristics and parental behavior in relation to nonfamilial influences best explain how parents have an enduring impact on children.
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Topic 9.2—A Framework for Parenting Styles

Providing a two-dimensional framework adapted from the work of Slater (1962) can enhance the discussion of parenting styles. Where a parent falls on the permissive-restrictive dimension in concert with where they fall on the warm-cold dimension may result in different types of behavior from their children. In a crude approximation to Slater’s work, the following two-dimensional description is offered.

Permissiveness


x indifferent
democratic x


x neglectful
permissive x


x rejecting
nonconformist x

Cold
Warm


x demanding
indulgent x


x authoritarian
protective x


x abusive
authoritative x

Restrictive


A description of the four parenting styles defined in the text can be derived from Slater’s more comprehensive approach. Examples of the types of behaviors parents engage in should be numerous, and an emphasis on the behaviors of the children they parent might help bring the point home.


Disciplinary approaches are tied fairly closely to parenting styles and could be presented at the same time. Parents using inductive techniques to discipline, attempt to reason with their children and most often adopt an authoritative parenting style. This disciplinary style fosters compliance, encourages the development of empathy, and enhances self-control. Parents who use a power-assertive disciplinary style make use of physical rewards and punishment. They are most apt to adopt an authoritarian style, and their children are likely to behave when the contin​gencies are right but may not know how to behave when the reinforcements and punishments are not clear. Parents who use loss of love as a disciplinary style isolate or ignore their children when they misbehave. They are more likely to adopt a permissive-indifferent parenting style. The later two styles in combination produce children who are anxious and uncertain.

Topic 9.3—Stages of Growth for a Stepparent and the Hansel and Gretel Syndrome

Miller has proposed that the stepparent shift from outsider to parent is a gradual process that varies with each child; Miller proposes that it takes as many years to become the parent as is the child’s history with the initial, biological parent. Thus, a 5-year-old will develop a mature, parenting relationship with a stepparent by age 10. Miller proposes three stages of growth for stepparents. Healthy relationships move from Guest (Courteous) to Friend (Sharing) to Parent (Intimacy). Unfortunately, step-parenting stages can be negative and move from Intruder (Resentment) to Competitor (Hostilities) to Enemy (Hate).


In the first stage, being warm, friendly, and interested helps a new stepparent to be perceived as Guest and be treated courteously. Negative personality characteristics, breaking “established’’ family rules, or making rules and disciplining increase perceptions of being an Intruder and being resented.


With time, the stepparent’s status moves ahead into either a friend or a competitor. A friend is liked and trusted and is someone with whom to share. A “friend’’ stepparent is listened to with respect but the children may still reserve some affection, keep some possessions private, and not want the stepparent in a lawmaking role. In the third stage of parent or enemy, the child perceives the stepparent as a policy maker, comforter, disciplinarian, and emotional supporter.


Some stepparent relationships, however, are quite dysfunctional (The Hansel and Gretel Syndrome). Forty-three percent of all fatal abuse cases occur in the homes of stepparents. A child living with a stepparent is almost 100 times more likely to be murdered than a child living with two biological parents. Of 508 solved Detroit homicides in 1972, only 6 percent were committed by blood relatives, but 19 percent were committed by people related by marriage (e.g., spouses, stepparents, or in-laws). 
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Classroom Discussions and Activities

Discussion Topics

Discussion 9.1—Good Parents Make Mistakes 

John and Linda Friel (1999) wrote a book entitled The Seven Worst Things that Parents Do. The same principles apply whether the child is a 2 years old or a 14 years old. At any age, the parent must be the manager, and the child must learn to cope with the demands of life. The behavior that the Friels identify as unacceptable includes: 

(
baby your child—no pressure, no expectations; the alternatives are reasonable expectations that include schedules, behavior guidelines and a little struggle;

(
put your marriage last—a Child Producing Unit with nothing left for the couple; the alternative is to design a family schedule for time as a couple and spouse’s priorities;

(
push your child into too many activities—avoid personal time by scheduling structured group activities; alternatively, achieve a balance in family and community group activities;

(
ignore your emotional or spiritual life—inability to connect with something beyond ourselves; the alternative is to develop humility and trust, take time for living, love;

(
be your child’s best friend—no guts for management; alternatively, be the parent and accept that your child will get angry with you and get your own life;

(
fail to give your child structure—no guidelines, no rules; the alternative is to provide external structure and actively help the child learn self-control strategies;

(
expect your child to fulfill your dreams—push for your career choice; note that twin studies show importance of genetic predisposition and a 1998 Harris Poll showed 62 percent of college students would not consider the same career as their parent.


Ask students to explain how they would identify healthy versus unhealthy behavior in each of these areas. In other words, how exactly would they define “baby,” “last,” “too many,” “ignore,” “best friend,” “fail,” “parent’s dream,” as opposed to typical community expectations or desirable parental involvement that fosters optimal potential? Where might students go to get suggestions if they don’t know how to decide on reasonable answers to these questions?
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Discussion 9.2—What Could They Have Done Differently?

Research shows that parents are at least partially responsible for a number of competencies, both academically and socially. Parenting practices have been described as influencing communication skills, academic achievement, personal relationships, community involvement, use of addictive substances, and even family relationships. Ask students to think about how their parents influenced each of these areas of their personal development. What might their parents have done differently? How do students think they might accomplish these outcomes with their children?
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Discussion 9.3—Shooting the Other Person Down

Parent-child relationships and relationships with peers may include sentences that “shoot the other person down.” In parent-child relationships, these sentences can add fuel to bickering situations. Share these statements with students, and discuss whether they have ever used or heard these kinds of statements. Discuss their manifest and latent meanings and generate healthier ones.

(
I don’t understand why you do these things.

(
How could you do such a thing?

(
I’ve never heard of such a thing.

(
How could someone with your brains and your background do such a thing?

(
I’m stumped, you really have confused me.

(
You are going too fast. Please go over it one more time so I’ll understand.

(
You should know how I’m suffering.

(
I cannot believe you are going to do that now, when . . .

(
I do not understand how one little _______________ is going to hurt you.

(
You never tell me what you’re thinking.

(
Do it for me.

(
You’ve offended me.

(
I demand an apology.
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Discussion 9.4—Sibling Quotient 

Answer the following questions about siblings, family size, and only children. How is your sibling-IQ?

1.
About what percentage of adolescents have no siblings?


A.
25
B.
20
C.
12
D.
5
E.
1

2.
Generally, siblings grow further apart during adolescence than they were during the school-aged years.


A.
True
B.
False

3.
Which pair is most likely to experience intense sibling rivalry?


A.
sister-sister
B.
sister-brother
C.
brother-brother

4.
“Intense sibling loyalties’’ are more likely to develop when siblings suffer parental losses, and yet get to grow up together in emotionally trying conditions.


A.
True
B.
False

5.
Which parenting response tends to decrease sibling-sibling aggression?


A.
physical punishment
B.
laissez-faire

6.
The ____________ child in the family was more often the favorite of the mother and the ____________ child was least often a parental favorite.


A.
oldest; youngest
B.
oldest; middle
C.
middle; oldest


D.
middle; youngest
E.
youngest; oldest
F.
youngest; middle

7.
Aggression between two siblings is more common when their ages are 


A.
more than five years apart.
B.
three or four years apart.


C.
less than three years.

8.
Physically active individuals are more likely to have ____________.


A.
an older brother
B.
a younger brother
C.
an older sister


D.
a younger sister
E.
no siblings

9.
The majority of adult siblings contact each other several times a year.


A.
True
B.
False

10.
Adolescents report that a ______ has made the least influence in their lives.


A.
mother
B.
father
C.
friend
D.
sibling

Answers: 1. C; 2. B; 3. C; 4. A; 5. B; 6. F; 7. C; 8. A; 9. A; 10. D.
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In-Class Activities

Activity 9.1—The Family As Context

This investigation is designed as an in- and out-of-class activity. It is based on an ecological perspective and designed to determine how parents rear their children in the context that child rearing occurs. Give students suggestions for collecting information from parents of two different families to establish (a) their assumptions about effective parenting methods (the how), and (b) parents’ preferences for characteristics that their children will demonstrate as adults (the goals of parents and community).


During the first class period, ask students to compose two open-ended questions to determine (a) parents’ strongest recommendations about raising children (three commandments) and (b) three characteristics parents want their children to achieve as adults. Then create a list of ten parenting strategies (e.g., love plentifully, discipline effectively, listen readily) and up to sixteen traits of children (e.g., hard working, honest, curious) that are demonstrated by successful adults. List the strategies and traits in the form of a checklist. Participants will be asked to identify the three most important and three least important items on each list. Remind students about informed consent and participant confidentiality discussed in the introduction of the Instructor’s Manual.


Students are to complete two interviews before the second class.


During the second class period, begin the discussion with a review of important parent-adolescent relationships and socialization factors from Chapter 9. Then ask students to explain what they learned from their interviews with parents. Were the results what they expected? What were the most important strategies and traits identified by parents? Did students note interesting comments or insights?
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Activity 9.2—Coping with Adolescents

Divide the class into groups of three to six students and have them wrestle with common parenting situations. Have group members present individual views and reasons, and then try to reach a consensus. Below is a list of problems for discussion. You may give each group different situations and have them present their finalized position to the larger class; or, each group can resolve the same situations in order to save time to let students discover whether each group used similar solutions.

(
Your 13-year-old and your 15-year-old want to play Nintendo all the time.

(
The seventh-grade math teacher sends a note home saying that your child rarely does his homework and is easily distracted in class.

(
Your 13-year-old daughter wants to know why you won’t let her wear makeup, nylons, and earrings. She says all her friends do.

(
You find out that your sixth-grader has removed a couple of cans of beer from your refrigerator.

(
Your eighth-grader and peers seem to delight in sprinkling their conversation with an assortment of swear words.

(
Your tenth-grader starts to insist that she will only wear certain expensive brands of jeans, shoes, and tops; and they are so expensive that your budget could not afford very much.

(
Your seventh-grader thinks she is old enough to date and is interested in a ninth-grade boy.


A variation to this activity is to have students resolve these problems using a particular parenting style, such as, authoritarian, permissive-indulgent, authoritative.
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Critical Thinking Exercises

Exercise 9.1—Theoretical Foundations of Family Research

Chapter 2 of Adolescence lays out five theories as a means of organizing and integrating what we know about adolescence. It is possible that one of these theories is more influential than others in contemporary research on families. Based on what Santrock explains about theories and families in Chapter 9, which theory appears to have been most influential on the sorts of research and thinking presented in the chapter on families? Circle the letter of the best answer, explain why it is the best answer, and why each of the other answers is not as appropriate.

A.
Psychoanalytic theories
D.
Ecological theories

B.
Cognitive theories
E.
An eclectic theoretical orientation

C.
Behavioral and social learning theories

Exercise 9.2—Constructing Family Relationships

In Chapter 9 of Adolescence, Santrock presents two viewpoints in “The Developmental Construction of Relationships”— the continuity view and the discontinuity view. Although there is no subsequent direct reference to these views later in the chapter, subsequent material can be construed as bearing on these views. Below are section headings for some of the material. Review each of the sections and decide which best supports the continuity of the developmental construction of relationships. Circle the letter of the best answer, explain why it is the best answer, and why each of the other answers is not as appropriate.

A.
Adolescent Changes
D.
Sibling Roles

B.
Parental Changes
E.
Effects of Divorce

C.
Parenting Techniques

Exercise 5.3—Autonomy and Attachment

Contrary to previous explanations, needs for autonomy and attachment appear to be complementary influences on adolescent social development. Needs for autonomy push adolescents to discover their strengths and limitations, whereas needs for attachment keep them connected to adults who nurture and support their explorations. It is therefore appropriate to allow adolescents to have control over some aspects of their lives. Which of the following is an assumption, rather than an inference or an observation, that underlies advice based on these conclusions? Circle the letter of the best answer, explain why it is the best answer, and why each of the other answers is not as appropriate.

A.
The key limitation on adolescents’ ability to make good decisions is lack of knowledge.

B.
Adolescent autonomy develops in stages, not in all behaviors simultaneously.

C.
Adolescents who are securely attached to their parents experience emotional adjustment, social competence, and physical health.

D.
Attachment to parents promotes positive relationships with peers.

E.
Increased family connectedness is associated with more family conversation about interpersonal issues.

Answer Key for Critical Thinking Exercises

Exercise 5.1

A.
This is not the best answer. One reason is that neither Freud nor Erikson is directly cited in the text. Although biological processes are responsible for maturation and the shift from parental affiliations to relative independence, no reference is made to the classic issues (e.g., Oedipal conflict based on biological foundations). Parents and nurturance are indicated as the predominantly influential agents.
B.
This is not the best answer. Although cognitive factors are discussed in relation to understanding the socialization process and influencing parent-adolescent conflict, adolescent ideas are not discussed as occurring independently of parental goals and support. For example, one might expect something along the lines of Selman’s theory of perspective taking, or Dodge’s analysis of stages of information processing about interpersonal conflict, but these types of theories and analyses do not receive play.

C.
This is the best answer. There is a long tradition of citing learning and modeling processes in characterizing the influences of parents on children; specific arguments and summative comments repeatedly return to parent motivation or goal setting, rearing strategies or intervention, and support systems or reinforcement that parents provide their children.

D.
This is not the best answer. Although there is an emphasis on systems of interacting individuals, the central theme is the control parents have over children’s outcomes and children’s success in other spheres of life.

E.
This is not the best answer, although it could be a possible second best. Each theory is recognized as serving a role in the explanation of family function, but in this chapter Santrock repeatedly cites behavioral or social cognitive processes in the development of parent-adolescent relationships.

Exercise 5.2

A.
This is not the best answer. This section seems to focus on shifts in reasoning and physical status that create discontinuities over the teenage years. New bodies and new thinking abilities transform the adolescent-parent relationship.

B.
This is not the best answer. This section focuses on changes parents experience in personal assessments, satisfaction with work and marriage, and economic concerns that influence discontinuity in the parent-adolescent relationship.

C.
This is the best answer. This section explains the development of relationships as a result of different styles of parenting and the effect of parenting style on later cognitive and social adjustment.

D.
This is not the best answer. This section emphasizes ways in which sibling relationships differ from parent-child relationships and it presents the idea that siblings may have a stabilizing influence on development. The effect is likely to be highly variable with the age and birth order of the children, and other family relationships.

E.
This is not the best answer. Santrock presents multiple factors effecting the outcome of divorce, suggesting that there are discontinuities between early family experiences and later developments due to the interactions of many variables.

Exercise 5.3

A.
This is the assumption. This statement appears to assume that knowledge is the main factor determining the quality of decisions because it does not mention other influential factors (e.g., logical thinking, maturational limitations on adolescents’ decision-making, limitations in experience). The recommendation for reducing parent/adolescent conflict and improving decision-making skills is to engage in collaborative problem solving to promote the discovery of a solution that satisfies both parents and the adolescent. Further, wise parents relinquish control over areas in which the adolescent is able to make reasonable decisions.

B.
This is an inference. Two research investigations explain that autonomy is an uneven personality dimension that is evident in various behaviors at differing stages of develop​ment. No specific data are provided for support of an observation or factor analysis.

C.
This is an inference. Research has suggested this association through interpretation of correlational investigations repeated by numerous investigators.

D.
This is an inference, for the same reason that “B” is an inference: The supporting evidence is correlational.

E.
This is an observation. It is based on a time-sample “beeper study” conducted by Reed Larson and colleagues (1996).

Short Scenarios

Scenario 5.1

Crystal is the oldest of five children, and there may be another sibling if her mother has the baby. That’s questionable because her mom, Angel, is drinking too much—again—and dating a really mean man who often shoves her around. Crystal’s half-brothers and sisters are suffering from the chaos around the apartment they currently call home. The problem is that when her mom is on a drinking binge, Crystal is the only one who cooks or bathes the younger ones. Sometimes Crystal is so tired she doesn’t wake up early enough to get everyone off to school.


Jim, the man that her mom is dating right now, makes everything worse. Lately, after he and Angel get totally wasted, or he verbally and physically abuses her, Angel walks out of the apartment. When this happens, Jim starts making sexual advances toward Crystal. Crystal wants to leave—permanently—but is afraid for the other girls and even her younger brother, Sam, who has started acting as a decoy when Jim starts beating up on his mom. Crystal feels paralyzed and hopeless. Sometimes she thinks about getting drunk and walking down the middle of the busiest street she can find.

(
Crystal is part of a single-parent family in which the reciprocal socialization process has required that she take on responsibilities beyond her years.

(
Synchrony takes place in a dysfunctional way as Crystal takes care of family require​ments and Angel maintains a dependent relationship.

(
The intimate relationships that have been formed between Crystal’s mother and husbands or boyfriends have been short-lived, leading to a great deal of discontinuity in relationships, and probably numerous changes in parenting approaches.

(
Boundary ambiguity may be an ongoing issue as the home environment remains chaotic and roles appear to be reversed between Crystal and her mother.

(
Crystal is missing numerous opportunities to learn how to have a fulfilling family life in her adult years: an understanding of functional roles, normal subsystems, dynamic and hierarchical maturational processes, continuity and secure attachment, social competence, and the opportunity to observe successful maturational processes by a parent.

(
As Crystal matures, she contemplates running away to avoid further exploitation.

(
Crystal is probably experiencing unresolved/disorganized attachment.
(
It is most likely that social services professionals have not attended to the needs of Angel, Crystal, or the family in any meaningful way for years. 

Scenario 5.2

Tom is the third of five children in the Johnson family. The oldest boy, Marshall, is just finishing law school. Twenty-one-year-old Brent is finishing a degree in geology and is planning on a career with an oil company. Tom remembers what it was like for them in junior high and high school. His parents tended to keep close tabs on them and expected them to follow home rules, no questions asked. Even though they did really well in school, they both are rowdy—they like to fight. Marshall loves a good debate and Brent has a mean streak and a temper. He should do well in the oil fields. Tom, on the other hand, has not experienced the same stringent conditions. He isn’t sure why, but his folks have been communicative, supportive, and willing to negotiate curfews, high school trips, and resources like a car and stereo equipment. Tom sees himself as being very different from his older brothers, and plans to earn a master’s degree in industrial/organizational psychology. His younger brother and sister have had it really easy. They stay up late, goof around in school, and spend phenomenal amounts of money on junk without much concern for consequences. And, not only do his folks let them get away with it, they often join in! Tom suspects his younger siblings will be ski bums or perpetual students as a result of their narcissistic personalities.
(
Tom’s parents used an authoritarian parenting style with the two oldest children.

(
Marshall and Brent probably experienced physical punishment typical of the authoritarian style and, to some degree, imitated that approach with friends by engaging in physical contact to resolve differences.

(
Tom experienced an authoritative parenting style as he grew up. 

(
Tom developed different interests and patterns of interaction and chose a career that depends on communication and negotiation skills.

(
The younger two children seem to be experiencing a permissive parenting style, probably permissive indulgent. 

(
The younger children are likely to be much more social and easy going than the older children in this family.

(
Tom’s parents’ style of parenting probably changed as a result of their own learning through experience, maturation, and economic circumstances. 

(
Tom’s older siblings had an impact on his perspective about the types of roles that he will play in his lifetime.

Scenario 5.3

This is the fifth interruption tonight. All she wants is a little TV time and to think about something other than her brothers. Erin is wondering how any girl could find either one of her brothers attractive or appealing. But they must, judging from the number of girls who have been calling the house since school started. Russ and Randy get everything—Russ has a car and Randy goes with him whenever he can come up with an excuse. They have plays and clubs at school and movies or parties to go to on the weekend. Her folks spend endless amounts of time and money on them while they look at colleges and take high school trips. In the meantime, she has to struggle and beg for permission to go out for pizza with her friends. The only good thing about having older brothers is that she has lots of opportunity to see what her options might be when she attends high school and starts thinking about college. Her brothers will need to grow up. Somebody better remind them that they will be on their own when it is time for her to go to college and move out on her own. Maybe they will introduce her to some interesting guys.

(
Erin is experiencing sibling conflict with her brothers over attention and resources.

(
She is learning about the resources available to her brothers as they engage in social activities and organizations associated with high school.

(
Erin has an opportunity to learn how families respond to the attention adolescent females give to their male peers. It will probably influence the type of behavior that she demonstrates as she gets older.

(
Her brothers are serving as important models for school achievement and involvement.

(
Erin is learning about expectations by her parents and resources available from her parents as she nears high school graduation.

(
Erin may be experiencing different expectations in her opportunities for autonomy as a result of her gender, her age, or both. Perceived but unexplained differences in treatment may be influencing the animosity that Erin feels toward her brothers.

(
Erin is anticipating social and emotional support from her brothers as they establish new friendship networks and have the opportunity to help her along, an example of sharing and playing together.

Current Research Articles

Article 5.1—Perceptions of Parental Involvement

Locus of control has been associated with numerous areas of adolescent competence including academic achievement, leadership, and progress in career decisions, and psychosocial deficits such as depression and drug use. Students identified as having an internal locus of control demonstrate more prosocial behavior and higher levels of competence in each area as opposed to students with an external locus of control. Previous investigations show that parenting practices leading to positive outcomes for adolescents depend on positive, high levels of parental involvement. Home-based involvement in completing homework and making career choices was associated with career achievement, as well as favorable attitudes toward school. Conversely, students who perceived their parents as having little concern but high levels of control revealed the highest levels of anxiety, depression, and delinquency. Several investigators have concluded that security and attachment to parents serve as protective elements that help to establish emotional stability. In general, emotional stability influences adolescents to be more secure and autonomous (Baumrind, 1991; Ryan & Lynch, 1989).


The purpose of this investigation was to assess: (a) high school seniors’ perceptions of parental involvement in students’ lives; (b) high school seniors’ perceptions of parental control on discipline and career in their lives; and (c) the interaction of these to students’ locus of control (p. 375).


The data for this analysis were obtained from the National Education Longitudinal Study of 1988 (NELS:88). The sample of students from which data were collected included 10,311 high school seniors. The data for this analysis were obtained from 1992 and 1994. 


The second follow-up student survey was collected by the National Opinion Research Center at the University of Chicago. The survey was administered to determine students’ attitudes, perceptions, and behavior as they reflected setting characteristics of school, leisure, peers, and family. Students were asked to explain their perceptions or “attributions” in relation to luck, chance, and planning assessed locus of control. Students responded on a 4-point scale to establish a score that reflected students’ perceptions of their lives. Parental involvement was assessed with a scale that used eight items from the second follow-up student survey. The questionnaire asked students to give their perceptions of their parents’ involvement in students’ education, career, and personal development. Students completed a parental control assessment to determine the extent to which students believed their parents were in control over students’ life decisions. Questions were answered on a 5-point scale with “parents decide” on one end and “student decides for herself or himself” on the other end of the continuum. 


The data analysis followed a sequence of steps including a factor analysis, bivariate correlations among variables, multiple regression, and other analyses to assess the relationship between variables. A multiple regression and continuous scales were used to quantify parent versus student control, parental involvement, and the product term (conditional relationship) (p. 378). 


Perceptions of senior students clearly showed relationships between parental involvement and control on the locus of control scores for students. The results showed parents perceived as highly involved and having high-disciplinary control were associated with senior students with the highest scores on locus of control (.29). Students with the lowest scores on locus of control (–.13) were those with parents perceived as having lowest levels of involvement and high levels of disciplinary control. A .42 (z-score difference occurred between high-involvement/high-control parents and low-involvement/high-control parents. The next-to-the lowest scores (–.08) by seniors were associated with perceived low-control/low-involvement parents. Parents perceived as moderately involved and having moderate control had students with intermediate scores on locus of control (.08). Thus, students who perceived parents as highly involved and having high levels of disciplinary control were those with the highest level of internal locus of control.


The results also showed that career control and parent involvement had similar effects on locus of control scores. Students with the highest locus of control scores (.26) reported parents as being high in involvement and career control. Students with the lowest locus of control scores (–.18) perceived parents as being low in involvement and high in career control. Again, the difference between highest and lowest z-scores was .44. Perceived involvement at moderate levels and moderate career control was reported by seniors with moderate locus of control scores (.07). Once again, students who perceived parents as highly involved and having high career control were seniors with the high levels of internal locus of control. Parental involvement, whether control or demands are high, moderate, or low, appears to be an influential variable in ensuring high internal locus of control and student development both academically and socially. 
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Article 5.2—Parents’ Work Pressure and Adolescents’ Well-being

Current research suggests that parental work status alone has little consistent impact on adolescent psychological functioning. Work pressure defined as deadlines, demands, and fast pace does have an impact on the employee health and well being, and recent research suggests that it creates work stress for subsequent family interactions. Galambos et al. (1995) investigated the combined effects of mothers’ and fathers’ stress on parent-child relations and adolescent psychosocial outcomes. More recently, Repetti and colleagues (1994; 1997) concluded that mothers and fathers tend to withdraw from family interaction following stressful workdays, resulting in lower parent-adolescent conflict, but not necessarily higher levels of adolescent well-being. The current research was designed (a) to determine connections between parental work circumstances, family dynamics, and adolescent development, and (b) to determine whether associations between parent-adolescent conflict and psychological well-being would be stronger for offspring in early adolescence than for youth in middle adolescence. 


The sample included 190 dual-earner families with first-born and second-born adolescent offspring participating in the first phase of the longitudinal study. Letters were sent home to all families of eighth, ninth, and tenth grade students in each of 18 school districts in a northeastern state. The research was described as an investigation into the family life of the 1990s and specified the criterion for indicating an interest in study participation. Respondents included 197 initially eligible families, but 7 were dropped due to inconsistency with the criteria for participation. The average ages were mothers—39.9, fathers—41.8, first-borns—15, second-borns—12.5. Education of parents was 14.4, firstborns were 9.3, and second-borns were 6.7. Work hours for parents averaged 35.7 for mothers and 47.7 for fathers.


The research was completed by having a team of interviewers conduct separate home interviews with fathers, mothers, and the two siblings. Families received a $100 honorarium after introductions and participation guidelines were completed. Interview duration was from 2 to 3 hours.


The Work Pressure subscale of the Work Environment Scale was composed of a 9-item measure that parents completed. The scale asked parents to respond to questions about deadlines and rapid pace of work. For example, parents rated statements like, “It is very hard to keep up with your workload,” by responding on a 4-point scale (1 = very true/4 = very untrue).


The research controlled for occupational prestige to assure measurement of work pressure instead of mothers’ and fathers’ differential status. The National Opinion Research Center’s occupational prestige codes were used and mothers and fathers were found to have similar levels of occupational prestige. 


Parents completed the 13-item Role Overload Scale to assess feelings of being overwhelmed by numerous commitments and not having enough personal time. They rated items such as, “I can’t ever seem to get caught up,” on a 5-point scale (1 = strongly agree/5 = strongly disagree).


Parent-adolescent conflict was measured with a single scale completed by mother, father, and each sibling. Parents completed the measure twice, once for each adolescent. Adolescents completed the scale twice, once for each parent. Respondents reported how often they engaged in conflict with the target family member in 11 domains of activity (chores, curfew, school performance) on a scale from 1 (not at all) to 6 (several times a day).


Adolescent psychological well-being was assessed with two measures: Harter’s (1988) 5-item measure of general self-worth described two contrasting adolescents (one with low and one with high self-image) and asked respondents to indicate which was most like him or her and how much (sort of true/really true). The Center for Epidemiological Studies Depression short form measure included 12 items such as, “I felt sad,” on a 4-point scale (1 = rarely or none of the time/4 = most or all of the time). Respondents rated their past week’s feelings.


Structure equation modeling was used to test the hypotheses. Analyses were completed (a) to determine the relationship between parent-adolescent conflict and role overload controlling for work pressure, and (b) to determine the relationship between adolescent well-being and parent-adolescent conflict, controlling for role overload. The results indicated that the greatest impact occurred between parent-younger-adolescent conflict and younger adolescent well-being. It was determined that pressure in the workplace served as the first domino in a sequence of interconnected work and family processes. High levels of work pressure were associated with increased feelings of role overload for mothers and fathers. Subsequently, high levels of role overload predicted greater parent-child conflict. Finally, high levels of conflict were related to lower levels of adolescent psychological well being. These results were very similar across mothers and fathers. Higher levels of parent-adolescent conflict associated with lower levels of adolescent well being applied equally well to both older and younger adolescents.


In conclusion, “When parents’ occupational prestige is held constant, high levels of work pressure may heighten employed parents’ feelings of being overloaded, a psychological state that in turn may make them more apt to engage in conflict with their adolescent offspring,” (p. 1459). In turn, conflict results in lower feelings of psychological well being in adolescent offspring. 
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Student Research Projects

Research Project 5.1—Parents in the Classroom

Objective. Students will have an opportunity to learn about typical parenting processes and parents’ perspective on the interaction that they experienced at different stages of their adolescents’ development.

Type/Length of Activity. In- and out-of-class activity; variable, approximately 4 hours.

Directions. At the beginning of the semester, students choose a stage of parenthood on which they would like to report and form work groups for each stage. Depending on the composition of the class, stages may be broad (prepubescent, early-, middle-, or late-adolescence) or identified by grade from four through twelve. Each work group will find parents for a parent panel and conduct the class session on the day(s) of the panels. The instructor will schedule class periods for the panel presentations.


Prior to the panel, students are required to read a current book on parenting of the instructor’s choice. Each student of the work groups also is expected to conduct an interview of a parent with a child in their respective age group and write a paper summarizing the issues raised in the interview. The following questions may be addressed:

(
Did the parent raise issues that are recognized or addressed in the assigned parenting book?

(
Did the parent discuss other contemporary issues often discussed in the popular press?

(
What topics did the parent indicate as points of confusion?

(
On which topics did the parent seem particularly confident? 

(
Overall, what was the parent’s attitude about his/her stage of parenthood and his/her responsibility for the adolescent?


Students in the given developmental age group are responsible for conducting the class on the day of the panel. Following the instructor’s introduction of him- or herself and an explanation of the purpose, students are responsible for conducting the class. Parents on the panel and members of the work group will sit facing the class. A member of the work group introduces parent presenters and members of the work group. Work group members present issues for the relevant age group and the findings from the interviews. Members of the work group should ask for parent comment and discussion about their own experiences. Work group members also should have open-ended questions prepared to encourage additional discussion. 

Wrap-Up. Allow ten minutes at the end of the class for parents to make final comments and to thank parents for their participation.
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Research Project 5.2—Investigating Adult Attachment

Objective. Students will be able to explain attachment theory and apply it to personal life experience.

Type/Length of Activity. Out-of-class activity; variable, 4 or more hours.
Directions. Several university centers of research are presently involved in explaining attachment theory through investigations with children, adolescents, and adults. Research papers that describe the theoretical and scientific foundation for attachment theory and numerous measurement tools currently under investigation are described at educational websites such as the following:

(
Attachment Research and Theory at SUNY Stony Brook at 


http://www.psychology.sunysb.edu/ewaters/

(
Adult Attachment Lab at the University of California—Davis at 


http://psychology.ucdavis.edu/labs/Shaver/ 

(
Fraley, R. C., University of Illinois—Chicago at http://tigger.uic.edu/(fraley/

(
UMass Adult Attachment Lab at http://mgt2.umassp.edu/moon/AAL.html


First, read about past and current work investigating the measurement and theory of attachment. Then, develop a list of questions that you believe will target key attachment issues appropriate for young adults. Points to consider before designing a questionnaire: (1) secure attachment in early childhood usually leads to secure attachment as an adolescent (Hamilton, 1995), and (2) adolescents and young adults encounter situations in everyday life similar to those designed by Mary Ainsworth in her research using the Strange Situation. After designing the questionnaire, make several copies, one of which will be given to your instructor with your report, the others will be used in your assessment process.


Ask at least two young adults to complete the questionnaire you developed. Remind students about informed consent and participant confidentiality discussed in the introduction of the Instructor’s Manual. After they have completed the questionnaire uninterrupted, explain attachment theory and discuss their perspective on the type of attachment they have/had with a primary caregiver. Are the explanations by your participants similar or different? Did the questions establish the same conclusions?

Wrap-Up. Prepare a summary of your results either in the form of a short paper to be given to your instructor or as a brief report to be presented to the class. Distribute your questionnaire to the class.
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Essay Questions

1.
How are the concepts of reciprocal socialization, synchrony, and the family as a system related to each other? How are they different?

2.
What similarities and differences in maturation are taking place in the lives of adolescents and their parents, and how might they influence parent-adolescent relationships? Give examples.

3.
Define and give examples of the four parenting styles described by Marcia including the characteristic behavior of parents and children, and likely outcomes as adolescents and adults.

4.
Describe some of the factors that contribute to the escalation of parent-adolescent conflict that typically occurs during early adolescence. Does this information lead you to favor continuity or discontinuity as an explanation for the developmental construction of relationships? Why?

5.
Distinguish between psychologically healthy and unhealthy methods of establishing adolescent autonomy. What factors contribute to adolescents’ success in achieving autonomy successfully?

6.
Define the attachment categories and explain why attachment is an important topic in discussion of adolescent autonomy.

7.
Compare and contrast the influence of siblings, peers, and parents on adolescents.

8.
Present contrasting arguments for the claim that birth order is an important influence on adolescent personality. 

9.
List and discuss key factors that affect adolescent adjustment to divorce. When and why should parents stay together for the sake of their children?

10.
What challenges confront adolescents who find themselves living in stepfamilies?

11.
List and describe factors and contexts of parental employment that influence the develop​ment of children and adolescents in recent years.

12.
Compare and contrast mothers’ and fathers’ roles in parenting adolescents. Which factors influence the types of partnership parents establish with their spouses?
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video

Adolescent-Parent Conflict 

Overview

Dr. Lawrence Steinberg of the Department of Psychology and Temple University discusses the realities of parent-adolescent conflict. He says conflicts are a normative part of adolescent development. They are most often about trivial issues, not about fundamental moral principles. And they are a result of the cognitive changes that occur at adolescence.

Pre-test

1.  What causes the increase in parent-child conflict in early adolescence?


a.  the generation gap

Incorrect.  The generation gap is a stereotype. Most adolescents and their parents have similar beliefs.


b.  cognitive changes in adolescence that involve becoming a more concrete thinker
Incorrect.  Adolescents are becoming more abstract in their thinking which may cause an increase in idealistic thinking. Their parents likely fall short of their ideals.


c.  the biological changes associated with puberty
Correct.  As children enter puberty, conflict increases due, in part, to hormonal changes.


d.  the social changes associated with adolescents such as becoming more attached to 
their parents
Incorrect.  Adolescents are focused on independence and autonomy and this can cause conflict between parents and adolescents.

Post-test

1.  What are the typical sorts of things adolescents and their parents fight about? 


a.  religion
Incorrect.  Parents and adolescents do not usually fight about highly significant issues such as religion.


b.  long-term plans and goals.

Incorrect.  Parents and adolescents do not usually fight about highly significant issues such as long-terms plans.


c.  keeping their bedroom clean.

Correct.  Parents and adolescents usually fight about trivial issues such as cleaning up their room or turning the stereo down.


d.  moral issues.

Incorrect.  Parents and adolescents do not usually fight about highly significant issues such as moral issues.

2.  How is this increased level of fighting related to cognitive changes that occur during adolescence?


a.  Adolescents are thinking in more concrete ways.

Incorrect.  Adolescents are thinking in more abstract ways that allow them to think more hypothetically.  


b.  Adolescent thinking is characterized by a type of egocentrism that only allows them to 
view situations from their own perspective.

Incorrect.  Adolescents become more idealistic in their thinking and more able to think about hypothetical situations that can cause them to challenge their parents.


c.  Adolescents are thinking in more abstract and hypothetical ways.

Correct.  This type of thinking causes them to challenge their parents. This is an indication of cognitive growth.

3.  What is gained when parents and adolescents talk through arguments
?


a.  Nothing. Arguing is always negative.

Incorrect.  Talking through differences teaches compromise.


b.  By insisting that the adolescent conform to the desires of the parent, the parent is 
teaching the adolescent discipline.

Incorrect.  Parents should compromise with their adolescents to teach them constructive problem solving skills.


c.  The parents can use the argument to teach the adolescent about compromise and to 
develop healthy problemsolving skills.

Correct.  This is a constructive use of parent-adolescent conflict.


d.  Parents should always allow their adolescent to do what they want so they can become 
autonomous.

Incorrect.  Although adolescents are struggling with autonomy, parent still need to monitor their behavior.







�This question does not make sense.
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