Chris Baughman

EDSE 445

Field Experience Reflective Journal

Clinical Instructor: Mrs. Ellen Clark

School:  Batesville Junior High

Grade:  Seventh 

September 22

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Decimals and places

Technology:  none

Today was my first day of observation, and I can already tell that I will have to adjust somewhat to get used to the different age group.  The school consists of grades six through eight, and it is the former high school.  Each grade changes classes at different times.  For example, sixth grade changes on the first bell, and when the second bell rings, sixth graders are in their next class and seventh grade changes.  I like this idea because it keeps hall traffic at a minimum and minimizes the threat of having fights and other problems between classes.  Mrs. Clark’s first period class consists of twenty-six students, half of which are boys and the other half girls.  Second period has twenty-four students, and this is the class in which the special education students are included.  Ms. Robinson, a special education inclusion teacher, comes to second period everyday to help the included students, all of whom are males.

September 24

Class:
1st period – 25 students (12 boys, 13 girls, 9 white, 16 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Rounding decimals

Technology:  none
Mrs. Clark introduced rounding decimals today as I sat and observed the students.  I liked how she referenced comparing rounded numbers to money.  For example, she would ask which the students wanted more, $5.120 or $5.121 (five dollars and twelve cents or five dollars, twelve cents and a little more)?  I am trying to get comfortable with the students, and I am trying to let them get comfortable having someone else other than Mrs. Clark in the class.  I think by next week I will feel easy enough to walk around the room and help the students.  Mrs. Clark introduced me to the class, so they know why I am here and that I am here to help.

September 26

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Adding and subtracting decimals

Technology:  none

I walked around the room today and helped some students out with their work.  I can already tell that Mrs. Clark is definitely “old school” in her methods of teaching and in her ways of disciplining.  Students are hesitant at responding to questions and giving answers to problems because they are embarrassed when she tells them they are wrong.  Also, this age is the “in between” age at which the kids are trying to be “cool,” so they act up in order to receive attention.  Also, the teachers are trying to teach them how to be responsible, and the students are learning how to take care of their work for themselves.

September 29

Class:
1st period – 24 students (12 boys, 12 girls, 8 white, 16 African American)

2nd period – 21 students (13 boys, 8 girls, 6 white, 16 African American, 5 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Multiplying decimals

Technology:  none
Today, Mrs. Clark introduced multiplying decimals.  It seems that some of the students remember covering this concept in their previous grades, but many are still struggling.  It is very surprising that they are struggling with remembering their multiplication tables and not the rules for multiplying decimals.  First period seemed to grasp the concept a little better than second.  From what I have gathered so far during my observation, second period can be a little distracting with two teachers and a teacher-candidate in the room.  With the noise coming from the group of included students being helped by Ms. Robinson, some of the other students lose focus.

October 1

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Dividing decimals

Technology:  none

We moved on to dividing decimals after the students took their quiz on multiplying decimals.  Once again, the students had trouble with remembering their multiplication tables, and division confuses them even more so.  A few students kept making the same mistakes of not moving the decimal in the dividend the same number of places as the divisor, and they did not grasp the concept of adding zeros when necessary very well.  However, when dividing number such as 12 into 54.5, she told them to think of it as how many times will ten go into fifty instead of how many times will twelve go into fifty-four.

October 6

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 20 students (12 boys, 8 girls, 6 white, 15 African American, 5 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Variable expressions

Technology:  calculators
Today students were introduced to variables and variable expressions for the first time.  Mrs. Clark grabbed their attention by explaining to them that they could do algebra in the seventh grade.  Of course, many of the students were alarmed at this at first because they have siblings in high school who have trouble doing algebra.  However, when she started introducing the topic, students grasped the concept very well, and some of them even said algebra is easy.  We helped them work problems involving evaluating algebraic expressions, but most of the students did not need much assistance at all. 

During second period, Mrs. Clark allowed me to work with the five special-education students by myself.  We sat in a group along with the inclusion teacher.  However, she let me do all of the teaching and facilitating for the group.  I found that they did well with the concept.  I had a small dry-erase board on which we worked the problems.  After I worked several to introduce the concept, I allowed each member to work two of our assigned problems.  They guys paid attention really well, and I feel they did better with me than they do in the normal classroom.  This probably is credited to the fact that I am a new face and that I am a male.  However, even after my tutoring, I still feel that it takes a very special type of person to teach these special education students on a daily basis.

October 8

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Review decimals and expressions

Technology:  none

This Friday is our big chapter test.  Mrs. Clark has a unique way of assessing her students.  After we completed each section, the students take a test to be sure they comprehend the concept.  Then, she averages these scores to get an overall test score, which she averages with all of the big chapter tests.  We used another mathematics book instead of our usual textbook to review.  The students worked the problems, and with about fifteen minutes left in the class, Mrs. Clark went over the answers.  However, second period, she let me do the review.  I was a little nervous because this was my first time teaching this class and this age group, but I think I answered all of the students’ questions in a helpful manner.

October 10

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Chapter test

Technology:  none

The students took their chapter test while Mrs. Clark and I facilitated the assessment.  I noticed that Mrs. Clark used a workbook that comes with the textbook for her test.  The workbook provided the students with multiple choice answers, but I found it interesting that some of the students, if they forgot how to work a problem, did not think to use the answers given in the original problem to see if they could figure out which answer was correct.  The two classes did fairly well on the test, with first period averaging a 82 and second period averaging a 75.  During second period, the special education students’ tests only had two possible answers, and they were allowed to use calculators.

October 13

Class:
1st period – 25 students (13 boys, 12 girls, 8 white, 17 African American)

2nd period – 19 students (12 boys, 7 girls, 5 white, 15 African American, 5 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Measurement

Technology:  calculators

We gave back the tests today and allowed the students to see what they did wrong and ask questions about the test.  Mrs. Clark worked any problems the students were confused with on the board.  I noticed while handing back the tests that I still did not know all of the students names, so while they were going over the test, I looked at the class seating chart and learned most of the students’ names.  Moreover, after all questions were answered about the test, we began a new section on measurements.  Mrs. Clark introduced the metric measurements and gave the students a “chart” of how to memorize the meanings of kilo, deca, milli, centi, deci, etc.

October 15

Class:
1st period – 23 students (12 boys, 11 girls, 9 white, 14 African American)

2nd period – 20 students (12 boys, 8 girls, 6 white, 14 African American, 4 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Integers

Technology:  calculators

To begin class, the students took a quiz on the measurement chart.  Mrs. Clark asked them to take out a piece of paper and write their charts using any of the three measurements (liter, meter, or gram).  Then, as a bonus question, she asked them to write down what the three measurements measure.  Following this quiz, we began a section on integers, which included absolute value.  Although it should not be the first time these students have encountered negatives, we treated it as if it were.  Mrs. Clark allowed the students to relate the concept to anything they use everyday, and both classes related positives to gaining money and negatives to owing, or losing, money.

October 17

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Integers

Technology:  calculators

Yesterday, which was Thursday, was picture day, and Mrs. Clark said it was a madhouse around the school.  The students were in-and-out of class all day long because school pictures were not very organized at all.  Thus, she said they just worked on a section out of a practice test for their achievement test in the spring.  Today we continued integers and absolute value.  After reviewing the section and going over the homework, the students took a quiz on the section.  This lasted until almost the end of the period.  Mrs. Clark did not have anything else planned, so she let me do a couple of our math tricks for the class.  I asked them how to make ten out of four straight lines using only five more straight lines and how half of twelve is seven.  Some of the students got the right answers immediately, which made me feel a little asinine because I did not get either of these during 445.  More importantly, though, these problems sparked their interest and participation, which, with all due respect to Mrs. Clark, is something that has been lacking in this class, in my opinion, this semester.

October 27

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 21 students (14 boys, 7 girls, 6 white, 15 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Adding and subtracting integers

Technology:  calculators

Today was my first day back since October 17th because of my grandfather’s death last week and a staff development day Friday, October 24th.  I think the students were somewhat glad to see me back, which helped my feelings.  Thursday of last week Mrs. Clark introduced adding and subtracting integers, which included the integer rules.  Today, she let me teach the class because she said they needed to see a different way of teaching it.  I used her yellow (positive) and red (negative) counters to teach the concept.  They were able to see that when yellows are added to yellows, you get yellows, which meant that a positive plus a positive means to add the numbers to get a positive.  Similarly, reds plus reds give you reds meaning a negative plus a negative equals a negative.  When adding different colors, I told them to match up one yellow and one red (zero pair) until you run out of one color.  Then, count the number of that color and use that sign.  During a discussion of what this meant, they were able to deduce that when adding numbers of different signs, you subtract and take the greater absolute value.  Though they were still fuzzy about the rules, I think by doing their homework and using this concept in future sections will help drill the concept into their heads.

October 29

Class:
1st period – 23 students (12 boys, 11 girls, 7 white, 16 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Multiplying and dividing integers

Technology:  calculators

Yesterday’s test scores on adding and subtracting integers were a little disappointing.  However, Mrs. Clark pushed on to multiplying and dividing integers.  I initially thought the students would have trouble with this idea also, but they grasped it well and even thought it was somewhat easy.  They said it was much easier to remember the rules of multiplying and dividing integers than the rules of adding and subtracting integers, especially the rules of different signs.

October 31

Class:
1st period – 25 students (13 boys, 12 girls, 8 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Solving one-step equations using addition and subtraction

Technology:  calculators

Mr. Clark introduced the concept of solving one-step equations by adding or subtracting.  She explained to the students to perform the opposite operation of what is originally being performed with the same number in the problem, and that you have to perform the same operation to both sides of the equation.  For example, in the problem x – -2 = 5, she said to add negative two to both sides to solve the equation (x – -2 + -2 = 5 + -2).  The students were initially having trouble seeing why they needed to do the opposite, but I explained to them that what they are trying to get on the variable side is x + 0 equals something.  After that, they understood to perform the opposite operation.

November 3

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Solving one-step equations using addition and subtraction

Technology:  calculators

Today we used the day to reteach solving one-step equations using addition and subtraction.  I walked around the classroom after Mrs. Clark finished reteaching trying to see the problems the students were having with this concept.  Most of the time, it looked as if they knew what needed to be done to solve the equation.  However, they are still having trouble with their integer rules and sometimes forget to perform the same operation to both sides of the equation.  For those students who were consistent with their answers, I showed them how to check if their answers were correct. 

November 5

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Solving one-step equations using multiplication and division

Technology:  calculators

Mrs. Clark let me introduce solving one-step equations by multiplying or dividing.  As I had predicted and partly because we spent three class periods on adding and subtracting, the students grasped onto the concept fairly quickly.  They realized that all they needed to do to solve the equations is perform the opposite of the operation that is originally being performed.  It was somewhat gratifying to see them grasp this concept by using their prior knowledge of solving equations by adding or subtracting.

November 7

Class:
1st period – 22 students (12 boys, 10 girls, 8 white, 14 African American)

2nd period – 21 students (13 boys, 8 girls, 6 white, 15 African American, 5 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Using charts and tables to solve word problems

Technology:  calculators

Today we used drawing charts and tables as word problem-solving strategies.  As usual, the students were very wary of these “story problems.”  I think we could have used more applicable problems for the students to solve rather than the regular textbook problems.  It seems that if we can relate the problems to things they come into contact with everyday, they are more interested in working the problems.

November 10

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Solving two-step equations

Technology:  calculators

Dr. Wiggers came to observe my first lesson today during second period.  Luckily, Mrs. Clark let me “practice” my lesson during first period, which proved to be vital because I was able to adjust the lesson somewhat.  First period went a little shaky because the students did not work very well with partners, so I decided to teach solving two-step equations without letting the students partner up.  Since some of the students have been having a hard time remembering to perform the same operation to both sides of the equals sign, I told them to think about the equals sign like a mirror:  whatever happens on one side happens on the other.

November 12

Class:
1st period – 25 students (13 boys, 12 girls, 9 white, 16 African American)

2nd period – 20 students (12 boys, 8 girls, 5 white, 15 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Chapter review

Technology:  calculators

Today was a review day for the chapter test tomorrow.  Mrs. Clark worked a few problems on the board to help students work the chapter review section, and then she let me answer any questions about the review the rest of the period while she completed each student’s progress report.  Most of the students worked the review by themselves, and the ones with questions were able to see how to work problems about which they were confused.  When answering their questions, I directed the students toward the correct answers without giving the answer.

November 14

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in rows facing front, teacher’s desk in front-left corner, board in front

Content:  Benchmark tests

Technology:  calculators

Today the students took their benchmark tests, which indicate where the students should be in their preparation for the state test in the spring.  A few students complained because they had already taken the English benchmark test and were “tired of these tests.”  However, all in all the test scores were very good.  They could not use calculators on the test, which included adding, subtracting, multiplying and dividing decimals as well as other problem-solving skills.  Not surprising, the questions students did have difficulty with were word problems.

November 17

Class:
1st period – 26 students (13 boys, 13 girls, 9 white, 17 African American)

2nd period – 22 students (14 boys, 8 girls, 6 white, 16 African American, 6 male special-education students)

Setting:  students in groups of four, desks together, groups spread out, two groups of three

Content:  Modeling fractions

Technology:  calculators

Today was my last day and my second observed lesson, and I assigned each student to a group and gave them a responsibility for the group. I introduced modeling fractions by allowing the students to determine what fraction of a bag of M&Ms different colors made up.  Also, when they completed that activity, I gave each group a fraction and let them draw a picture to represent an everyday activity in which they might encounter their particular fraction.  This was the first time all year long that the students were put in groups, and I think both first and second period handled it very well.  Towards the end of class, I had each group go up in front of the class and present their findings.  The presenters did a good job of speaking in front of the group considering it was their first time this year to do this.  The students grasped the concept well, and I think all of them saw how fractions are part of their everyday lives.

Overall

My overall experience was a pretty good one.  Although if given the choice I would still not want to teach seventh grade, I did enjoy these students. Like I said in an earlier reflection, to me this is that “in between” age of where the males are trying to figure out how to be “cool” and the females are getting to put on makeup and impress the “guys.”  I did have one continuous problem student in first period.  He is in Mrs. Clark’s class for the second straight year, and she says a lot of the reason for his rebelliousness is family problems.  We talked off and on all semester about different ways of handling him, and it seemed after a talk with his mother, the student was less disruptive in class.  In addition, everyday Mrs. Clark followed the same routine.  Following the tardy bell, she would check roll while the students got out their homework.  Then, she would check their homework and discuss the homework.  After taking up the homework, we would either take the section test or go on to the next section.  Another aspect I found intriguing was that all of the problems both in the book and given by Mrs. Clark calculated out to be integer answers, except during the lessons on decimals.  For example, when we solved equations, all of the answers came out to be perfect integers.  Finally, other than my second lesson, the students had no interaction within pairs or groups of any kind.  She used direct instruction in every lesson.  Although direct instruction can be a powerful method, I think the students got tired of the same method, which caused them to become uninterested, unmotivated, and unresponsive at times.  After this experience, I see how using multiple teaching methods create student interest in mathematics and cause them to want to attend class everyday, which is a great challenge for teachers today.

