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EDSE 400 Content Reading

Reading Strategies

Strategy #1

Title:  3-2-1
Description:  The 3-2-1 strategy requires students to summarize important points of the reading.  After a brief summary of these points, students look for the ideas in which they are most interested, which allows them to think of questions to clear vague parts of their readings.  Students’ responses may be used to organize the next day’s lesson by creating charts, Venn diagrams, or other types of graphic organizers.  This sparks students’ interests because they feel as though the lesson is based on their responses.  Also, there are many versions of 3-2-1 teachers may use, but the most used is one in which students fill out a chart stating three things they learned, two interesting things about the reading, and one question they still have.

When to use: This particular strategy is great to use after a lesson in order to find out both what aspects of the lesson interested the students and what aspects of the lesson remain unclear.  This strategy would be much more effective than to simply assign comprehension worksheets which will just keep the students busy.  

Procedure:  First, the teacher should look over the lesson to see how to categorize his 3-2-1 chart.  The “1” should always be one question students still have.  Then, the teacher should prepare for possible ambiguities of the reading.  Before the students read the article, the teacher should pass out the 3-2-1 chart and explain how it is to be used.  After each student has read the lesson and completed his chart, the teacher should take up the charts and plan her discussion of the lesson using the charts.  After the lesson is completed, the teacher may want to give each student a chance to reread his chart in order to see if his question was answered.

Strategy #2

Title:  Questioning the Author

Description: The questioning the author strategy is somewhat self-explanatory.  As students read, they make inquiries, which allow them to comprehend the lesson.  However, instead of asking questions about the reading, they make ask themselves questions concerning the quality of the author’s intent.  Questioning the author is a way to assess how well the reading stands on its own, not to challenge the author.  Sometimes a passage may be difficult to read for a student because an author’s writing is unclear.

When to use: This strategy would be effective as a lesson is in progress.  Students may possibly question the intent of a lesson beforehand, but that question will not be answered until the lesson has commenced.  In addition, teachers could use this strategy after a lesson.  By using it following a lesson, it gives the students a chance to complete the reading before forming questions about the reading.

Procedure: To begin with, the teacher needs to come up with possible questions students need to answer while reading.  The standard five questions used are as follows:

1. What is the author trying to tell you? 

2. Why is the author telling you that? 

3. Does the author say it clearly? 

4. How could the author have said things more clearly? 

5. What would you say instead?

The teacher may also come up with additional or replacement questions that he thinks will help students comprehend the reading.  In addition, students may also come up with their own questions concerning the author’s intent, craft, clarity, and other aspects of his writing.  Finally, the students should make a decision on whether or not the author is fallible, which will directly mirror the particular reading.

Strategy #3

Title: Three-Minute Pause

Description: The Three-Minute Pause reading strategy allows students to break away from large passages of reading.  Often times, students lose their trains of thought in the middle of large passages, which creates misunderstanding.  During the three minutes away from the reading, students reflect on ideas from the reading and possibly use prior knowledge to create a better comprehension of the passage.  Also, it allows students to bridge ideas that they have already read or have prior knowledge of to those concepts covered later in the lesson.

When to use: Obviously, the Three-Minute Pause should be used in the middle of a lesson.  This allows students to reflect on concepts they have read and predict what might be covered later in the lesson.  By taking time away from the reading, students start thinking about concepts on into the lesson, which possibly sparks an interest in what is to come.

Procedure: After covering about half of a lesson, the teacher instructs students to get into cooperative groups and tells them that they only have three minutes to complete the assignment.  Students begin by focusing on the main ideas covered thus far.  Next, students bind together the ideas and their previous knowledge of these ideas, and the teacher helps by suggesting questions that aid in making these connections.  Finally, the teacher should pose questions which might help clarify confusing points.

Strategy #4

Title: RAFT Papers

Description: This strategy is a great way for students to reflect on the four main aspects of a particular reading—the role, the audience, the format, and the topic.  The RAFT strategy gives students a new method of looking at an author’s writing.  Also, students comprehend lessons using RAFT papers by combining their understanding of main ideas, themes, settings, and organization. 

When to use: RAFT Papers can be used after students have read a particular passage.  Students answer questions concerning the author’s role, audience, format, and topic.  However, the best application of this strategy is before a student’s own writing.  The students can ask themselves different questions concerning the four aspects of RAFT, which in turn will help clarify their writing.

Procedure: When using RAFT papers after reading a passage, the teacher should pose questions that stem from the purpose of the author’s writing.  Allowing students to investigate the aspects of RAFT will help clarify why and how the author is writing.  First, students should answer who the author is by inspecting his profession, his lifestyle, and his interests.  Furthermore, students should explore the intended audience of the passage and the format the author uses to present his passage.  Finally, students examine the topic, which includes main ideas and intentions.

Strategy #5

Title: Carousel Brainstorming

Description:
 Carousel Brainstorming allows students to group together in order to use both prior knowledge and recent learned knowledge about a lesson.  Also, it gives the entire class the opportunity to add to each groups’ ideas by passing the topics around the room, and it requires students to think in a short amount of time.

When to use: This strategy can be used both before and after a lesson.  If using Carousel Brainstorming beforehand, teachers can see what prior knowledge the students have of the day’s lesson and into how much depth the teacher needs to go.  When using the strategy after a lesson, teachers can assess whether or not the students learned the intended objective without testing.  Also, it allows students some input on possible better methods of remembering the lesson.

Procedure: To begin with, teachers put students into groups of three or four with one recorder in each group having a different colored marker.  Then, the teacher gives out a chart to each group, all of which have different topics written on them.  The students are given about thirty seconds in which they will write down any concepts or terms they can think of that are associated with the given topic.  The groups then pass their chart to the next group.  The same procedure is followed until the groups get the chart with which they started.  

